FOREIGN LANGUAGE READING ANXIETY AND L2
ACHIEVEMENT: A STUDY OF INDONESIAN EAP
LEARNERS

SKRIPSI

|

%

UTA WACANA(Z

by
Jeane Theresia Limeranto

Student Number: 81160006

ENGLISH LANGUAGE EDUCATION DEPARTMENT
FACULTY OF EDUCATION AND HUMANITIES
UNIVERSITAS KRISTEN DUTA WACANA
YOGYAKARTA
2020



FOREIGN LANGUAGE READING ANXIETY AND L2
ACHIEVEMENT: A STUDY OF INDONESIAN EAP
LEARNERS

SKRIPSI

presented as partial fulfilment of the requirements
for the degree of Sarjana Pendidikan (S.Pd.)

in English Language Education Department

by
Jeane Theresia Limeranto

Student number: 81160006

ENGLISH LANGUAGE EDUCATION DEPARTMENT
FACULTY OF EDUCATION AND HUMANITIES
UNIVERSITAS KRISTEN DUTA WACANA
YOGYAKARTA
2020



HALAMAN PERNYATAAN PERSETUJUAN PUBLIKASI
SKRIPSIUTESIS/DISERTASI UNTUK KEPENTINGAN AKADEMIS

Sebagai sivitas akademika Universitas Kristen Duta Wacana, saya yang bertanda tangan
di bawah ini:

Nama : Jeane Theresia Limeranto

NIM : 81160006

Program studi : Pendidikan Bahasa Inggris

Fakultas . Kependidikan dan Humaniora

Jenis Karya : Skripsi/Tesis/Disertasi (tulis salah satu)

demi pengembangan ilmu pengetahuan, menyetujui-untuk “memberikan kepada
Universitas Kristen Duta Wacana Hak Bebas Royalti Noneksklusif (None-exclusive
Royalty Free Right) atas karya ilmiah saya yang berjudul:

“FOREIGN LANGUAGE READING ANXIETY AND L2 ACHIEVEMENT: A
STUDY OF INDONESIAN EAP LEARNERS”

beserta perangkat yang ada (jika diperlukan). Dengan Hak Bebas Royalti/Noneksklusif
ini Universitas Kristen Duta Wacana berhak menyimpan, mengalih media/formatkan,
mengelola dalam bentuk pangkalan data (database), merawat dan mempublikasikan
tugas akhir saya selama tetap mencantumkan nama kami sebagai penulis/pencipta dan
sebagai pemilik Hak Cipta.

Demikian pernyataan ini saya buat dengan sebenarnya.

Dibuat di . Yogyakarta
Pada Tanggal : 12 April 2020

Yang menyatakan

(Jeane Theresia Limeranto)
NIM. 81160006



APPROVAL PAGE

The Skripsi written by

Name : Jeane Theresia Limeranto

NIM : 81160006

Title : Foreign Language Reading Anxiety and L2 Achievement: A Study of

Indonesian EAP Learners

has been approved for the Skripsi Defense

Yogyakarta, 2 June 2020

Advisor,

Advpspr,

.

Adaningear SeptiSubekti, Vc.
NIDN: 0504098902



FOREIGN LANGUAGE READING ANXIETY AND L2
ACHIEVEMENT: A STUDY OF INDONESIAN EAP
LEARNERS

by
Jeane Theresia Limeranto

Student Number: 81160006

Defended before the Board of Examiners

Chairperson : Dr. Fransisca Endang L., S.Pd., M.Hum —
(XJ
: Adaninggar Septi Subekti, M.Sc. < %:;;::

On 29 June 2020
and Declared Acceptable

Examiner 1

Examiner II  :/Ignatius Tri Endarto, M.A.

Yogyakarta, 13 July 2020
The Head of the English Language Education Department

‘“\‘,YEN “a, {

) v

\J \
Iy A |
-
i . |g—
wie e ——
z\% f

ZN YA

’). Yo "_»“v /___——

YocTart

(Lemmuela Alvita Kurniawati, M.Hum.)



STATEMENT OF ORIGINALITY

I honestly declare that this Skripsi does not contain the work or parts of the work of

other people, except those cited in the quotations and the references.

Yogyakaﬁa, 2 June 2020

Author

Jeane Theresia Limeranto

81160006



ACKNOWLEDGEMENT

First of all, I would like to express my highest gratitude to Jesus for his blessing,
grace, kind, opportunity, health, and mercy that have given to me to finish this
undergraduate thesis. I personally realize that without his blessing and guidance, it
is impossible for me to finish this thesis. I also would like to express my
appreciation to my beloved participants in Theology department who were willing
to be involved during this research. I also would like to express my sincere gratitude
to my advisor Ibu Adaninggar Septi Subekti, M.Sc who always gave me good
advises for my life and Skripsi. Ialso would like to express my sincere gratitude to
Bapak Paulus Widiatmoko, M.A as my father of batch 2016 that always helped me
when I found some difficulties in thesis: I also would like to express my
appreciation to all of English Language Education Department (ELED) lecturers
who already worked harder to make us graduate on time.

Furthermore, I would like-to express my deepest appreciation to my beloved
parents, my mother Agustina Iriani Wellykin and my father Sony Limeranto for the
endless love, pray, and support to make me keep going and never giving up. I also
would like to express my deepest appreciation to uncle, Robert Wellykin, who
alwaysreminded me to keep doing my thesis and supported me to graduate on time.
I dedicated my thesis for my parents, family, and my uncle. The last but not least, I
would like torexpress my thanks to Lifia, Edwin, Ira, Maxi, Sarfita, Nine, Putri,

Billy, and Elang, who were always colouring my college life.



TABLE OF CONTENT

FRONT COVER ...ttt .
INNER COVER ..ottt i
APPROVAL PAGE ..ot il
DEFENSE APPROVAL PAGE .......ccoiiiiiiieie s il
STATEMENT OF ORIGINALITY ...coviiiiiiiiiieiiie e v
ACKNOWLEDGEMENT .....oiiiiiiiiiii s v
TABLE OF CONTENT ....ooiiiiiiiiiii it vi
LIST OF TABLES ..ottt et viii
LIST OF FIGURES ... .ottt b et bbb ix
ABSTRACT ...ttt e ettt X
INTISARI ...ttt ettt Xi
CHAPTER T .ot 12
INTRODUCTION ...ttt 12
1. Research background ... 12
2 Research qUESTIONS..........cooviiiiiiiiiic i 15
3. R@search 0bjeCtiVes. v iviiiiiiiiiicii 15
4 Research benefits ..........ocvvvviiiinicc e 16
CHAPTER L. i 16
LITERATURE REVIEW .....ooiiiiiiiiiiiiiie e 16
l. Foreign language reading anXiety........c.ccovvververireeniennieenecsneennen, 17
2. The causes Of FLRA ........coccoiiiiiiiiii e 18
3. Strategies that can reduce student’s reading anxiety ..................... 20
CHAPTER TIL ...t 22
RESEARCH METHODS ......ooiiiiiiiiii e 22
1. Research design ........cocoiiiiiiiiiiiiii 22
2. Research partiCipants .........cc.ccvvvereiiieeniinee e 23
3. Research instruments ... 24
4. Data collection and data analysis.........cccccveviviiiiiienniiienniie e 25
5. Ethical considerations ..........c.ccoviviiiiiiniiniii s 26
6. Sequences of the data collection.............cccvvveviiiiiiiiiicic 26

vi



CHAPTER IV i 27

FINDINGS AND DISCUSSION ...ttt 27
1. Research questions 1: To what extent do ESP for theology students
experience reading anXiety?.......ccccvvivveeiieeeiiiieeniie e 27
2. Research question 2: What is the relationship between ESP for
Theology students’ reading anxiety and their achievement in
1€AAING ClASS? ..ot 31
3. Research question 3: What factors do ESP for Theology students
believe contribute to their anxiety in reading?...........ccocevverernnnnn. 32
a. Theme 1. Fear of making mistakes and lack of self-confidence
increase learners’ reading anXiety. .........cbiweereeniabeeneenenieenieennens 33
b. Theme 2. Low self-perceived competence increases students’
1€AAING ANXICLY. ..e.vveuviirerireii e ea bbbt e ne s 35
c. Theme 3. Unfamiliar vocabulary increases students’ anxiety in
TEAAINE. .vevieii ettt tb e 36
d. Theme 4. Lack of motivation increases students’ anxiety in
TEAAINE. oot 37
e. Theme 5. Teachers’ methods can either reduce or increase
students’ T€adING ANXIELY. .....ioovverriiieieieee e 39
4. Research question 4: What strategies do ESP for Theology students
believe may help reduce their anxiety in reading? ........................ 40
a. » Theme 1. The use of reading strategies could help reduce
students’ reading anXiety........ccocvvveiiiniiiiiiiiieii e 41
CHAPTER V. ittt st 42
CONCLUSION ettt sttt be et st et e et e s neenreeaeenee e 42
1. SUMMATY ... 42
2. Implications and contributions ...........cccccvevvereerieeninneenee e 43
3. LIMItation....ccccuveeiiiieiie e 44
4. Further Studies.........ooviiiiiiiiii 44
REFERENCES. ... ...ttt ettt nnaeneenee e 45
APPENDICES ..ottt ettt nreenne e 53

Vii



LIST OF TABLES

Table 1. The mean of participants response on questionnaire items on FLRA..... 28
Table 2. Correlation between students and their achievement...............c.ccceenee. 31
Table 3. Emerging theme of factor that could contribute to participants’ FLRA.. 32

Table 4. Emerging theme on strategies that may help reduce their reading anxiety

viii



LIST OF FIGURES

Figure 1. Flow of the data collection



ABSTRACT

Limeranto, J. T (2020). Foreign language reading anxiety and L2 achievement: a
study of Indonesian EAP learners (Unpublished Undergraduate Thesis).
Universitas Kristen Duta Wacana, Yogyakarta.

This paper was conducted to investigate the relationship between students’ foreign
language reading anxiety (FLRA) and their reading achievement. There were 63
participants of university students at a university in Indonesia. This paper utilized
quantitative and qualitative methods sequentially. The first method was conducting
a quantitative analysis to find students’ reading anxiety and its relationship with
their reading achievement. Furthermore, this study utilized qualitative method to
gather deeper information of participants’ point of view to clarify the developed
questionnaire. The result of this study showed that there was a significant weak
negative correlation between learners’ reading anxiety and their reading
achievement. This result of the study yielded r (61) = -.25, p <.05. It indicated that
the higher students” FLRA, the lower the score tended to be. Moreover, the
interview result showed that there were five factors which the learners believed
could increase their anxiety in reading. They were fear of making mistakes and lack
self-confidence, low self-perceived competence, unfamiliar vocabulary, lack of
motivation, and lack of teaching reading methods. Additionally, in order to reduce
students’ FLRA, the result showed that the use of reading strategy may help reduce
their reading anxiety. Therefore, to reduce students’ reading anxiety, this study
recommends that EFL teachers encourage the students to use some reading
strategies. Moreover, the teacher also needs to create various learning activities and
various teaching methods to minimize their anxiety in reading. In addition, positive
supports are also needed by the teacher and the students.

Keywords: foreign language reading anxiety, reading achievement, factors of

students’ FLRA, reading strategy.



INTISARI

Limeranto, J. T (2020). Foreign Language Reading Anxiety and L2 Achievement:
A study of Indonesian EAP Learners (Unpublished Undergraduate Thesis).
Universitas Kristen Duta Wacana, Yogyakarta.

Penelitian ini dilakukan untuk meneliti sebuah studi tentang hubungan antara
kecemasan membaca mahasiswa dan pencapaian mereka dalam membaca.
Penelitian ini melibatkan 63 mahasiswa di sebuah universitas di Indonesia.
Penelitian ini menggunakan pendekatan kuantitatif dan kualitatif secara berurutan.
Metode pertama dalah melakukan metode kuantitatif untuk menemukan kecemasan
membaca mahasiswa dan hubungan dengan pencapaian mereka dalam membaca.
Selanjutnya, penelitian ini menggunakan metode kualitatif untuk mengumpulkan
informasi lebih dalam mengenai sudut pandang peserta untuk mengklarifikasi
kuisioner yang dikembangkan. Hasil penelitian ini menunjukan bahwa ada korelasi
lemah negatif yang significant antara kecemasan pelajar dalam membaca dan
pencapaian mereka. Penelitian ini menghasilkan r (61) =-.25, p <.05. Menunjukan
bahwa semakin tinggi kecemasan membaca mahasiswa, nilai mereka cenderung
semakin rendah. Hasil metode kualitatif menunjukan bahwa ada 5 faktor yang
mereka percaya dapat meningkatkan kecemasan dalam membaca yaitu takut
melakukan kesalahan, kurang percaya diri, kompetensi persepsi diri yang rendah,
kosakata asing, kurang motivasi, dan kurangnya metode pengajaran membaca.
Selain itu, untuk mengurangi kecemasan mahasiswa, hasil penelitian menunjukan
bahwa penggunaan strategi membaca dapat mengurangi kecemasan mereka dalam
proses membaca. Oleh karena itu, untuk mengurangi kecemasan mahasiswa,
penelitian ini menganjurkan guru bahasa Inggris sebagai bahasa asing untuk
menggunakan strategi membaca. Selain itu, guru juga perlu membuat bermacam
aktivitas belajar dan metode pengajaran. Dukungan positif juga sangat dibutuhkan
oleh guru dan juga mahasiswa.

Kata Kunci: kecemasan membaca Bahasa asing, pencapaian dalam membaca,

faktor kecemasan membaca, strategi membaca.
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CHAPTER1
INTRODUCTION

This chapter consists of four parts. Those are research background, research

questions, research objectives, and research benefits.

1. Research background

English is known as a global language because it is used to communicate for
academic purposes, for business purposes, and for other purposes (Rohmah, 2005).
This statement was also re-emphasized by Horwitz(2001) who explained that this fact
can be a motivator for learners. Ali et al. (2015) mentioned that foreign language is
important to help learners in practicing @ linguistic form. However, learners assume
learning a foreign language is a pressure and it makes them anxious in learning foreign
language (Horwitz, 2001). Moreover, anxiety does not only contribute to speaking but
it also contributes to reading (Zhao et al., 2013). Anxiety is one of essential contributing
factors in foreign language reading anxiety and reading achievement (Lien, 2011; Sari,
2017). Several studies have investigated about foreign language reading anxiety
recognizing that anxiety is one of main factors that can hamper learners’ foreign
language reading anxiety process and reading achievement (Cetinkaya, 2011; Saito et
al., 1999; Sari, 2017). Saito et al. (1999) indicated that learners have different level of
reading anxiety-and their reading anxiety is correlated with their reading achievement.
With regard to this, Zhao et al. (2013) stated that there is a differentiation between
Foreign Language Anxiety (FLA) and Foreign Language Reading Anxiety (FLRA).
FLA has been defined as a negative emotional aspect such as nervousness, worry, and
apprehension that learners show towards second language acquisition (Horwitz et al.,
1986). When students experienced some negative emotions during the course, they
exhibited some misbehaviours in the classroom such as off-task, avoiding class, and

delaying some home works (Horwitz et al., 1986).
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In contrast, FLRA is referred to general FLA such as feeling of worry and
apprehension when learners attempt to read foreign language text (Mubhlis, 2017).
Meanwhile Piccolo et al. (2016) stated that reading anxiety is described as an emotional
disorder and unpleasant feeling towards the act of reading. When learners experience
reading anxiety, they tended to have some reactions such as low self-perceived
competence, feeling of hopeless, sweating, rapid breathing, and overwhelming
(Aisyah, 2017). Moreover, there are several studies in this field that may suggest the
importance of FLRA in L2 learning (e.g: Hassaskhah & Joghataeian, 2016; Rajab et
al., 2012; Sari, 2017; Tien, 2017). By understanding FLRA, EFL teachers will be more
aware of the impact of anxiety on students’ reading achievement (Rajab et al., 2012).
Saito et al. (1999) also stated that learners will expetience their reading anxiety while
they are reading some passages in the target language. This statement was also
supported by Hermida (2009) who said that students’ reading anxiety have negative
effect on their cognitive processing in reading. They were not able to process some
information that they read in some texts, when they had FLRA. It could influence their
reading comprehension. For instance, they will not be able to achieve the level of
comprehension to pass some reading tests (Kaya, 2015).

Reading comprehension is very important for ESP Theology Students. It is
because they will be pastors, after they graduate from their college. Hussey (2015)
stated that pastors should have a good cognitive skill because they have to read a lot. It
is because their future occupation needs something related with reading skill (Hussey,
2015). Hussey (2015) commented that cognitive skill is challenging for the
seminarians when they have some problems in comprehending some foreign language
texts. This case also occurred to some theology students who experienced some
problems with cognitive skill. To comprehend and absorb some preaching materials,
for example, they need to read more of some foreign language texts and books. For this
reason, they might experience reading anxiety in reading class while they were in

college.
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Recently, there have been several studies conducted to investigate FLRA and
reading achievement in general context (see Saito et al., 1999; Zhogi, 2012) and several
EFL contexts (Al-Shboul et al., 2013 in Jordania; Stawiarska, 2013 in Krakow; Zhou,
2017 in China). Additionally, several studies have investigated FLRA in the Indonesian
EFL context especially in junior high school, senior high school and college context
(e.g. Aisyah, 2017; Lien, 2011; Mubhlis, 2017; Sari, 2017). Those studies have discussed
the students’ level of reading anxiety that were correlated with their reading outcomes.

A few studies have investigated FLRA but this study will provide some
discussions on FLRA in different learning contexts which is university context that has
not been investigated before. Firstly, the present study, was different from Aisyah's
(2017) and Muhlis's (2017) studies. They-had different participants who were Junior
High School (JHS) and Senior High School (SHS). On the other hand, the present study
has investigated FLRA of university students as its participants. It may indicate that
investigating FLRA of university students may be worthwhile. It was because they may
have different level of anxiety which could affect their reading performance. Secondly,
in Lien's (2012) and Sari's (2018) study, even though they have investigated FLRA in
university students, it was for general English class. In contrast, this study has
investigated theology students in ESP class instead of a general English class. Thirdly,
some studies in the Indonesian contexts have focused to investigate on foreign
language reading anxiety and those studies have not investigated the relationship
between students' reading anxiety and their performance in English for Academic
Purposes (EAP) context. EAP is one of the branches of English for Specific Purposes
(ESP). By having ESP Theology students as its participants, this research perceives
both ESP and EAP as interchangeable terms. Therefore, this study was designed to
investigate the relationship between theology students’ reading anxiety in ESP reading
class and their reading achievement.

In order to gather data, this study used a mixed-method approach which was
different from some studies which have investigated the topic. It was because in some
studies, the researchers used either qualitative or quantitative method. However, the

14



present study utilized both methods that were conducted sequentially. Firstly, this study
used correlational study to find the relationship between students’ reading anxiety and
their reading achievement. Secondly, this study used a qualitative study to gather
deeper data about the students' experience of reading anxiety. Therefore,
comprehensive and deeper data through mixed-methods could be obtained.
Additionally, there were some merits of mixed methods research. Doyle et al.
(2009) stated that there is a benefit of conducting mixed-method approach which is
completeness. A mixed-method study combines two research designs to obtain more
comprehensive data, concrete and broader understanding of the overall research
problem rather than studies which did not utilize both quantitative and qualitative

methods (Doyle et al., 2009; McKim, 2017; Wium & Louw, 2018).

2. Research questions
Based on the rationales of the research stated above, this study seeks to answer the
following research questions:
1. To what extent do ESP for Theology students experience reading anxiety?
2. What is. the relationship between ESP for Theology students’ reading anxiety
and their achievement in reading class?
3. What factors do ESP for Theology students believe contribute to their anxiety
inreading?
4. What strategies do ESP for Theology students believe may help reduce their

anxiety in reading?

3. Research objectives
This study examines ESP for Theology students’ anxiety in reading class. This
study intends to:

1. Find the extent of students’ reading anxiety

15



Find the relationship between students’ reading anxiety and their achievement
in reading class.
Describe factors that ESP for theology students believe contribute to their
reading anxiety.
Describe ESP for Theology students’ beliefs of strategies that help reduce their

reading anxiety.

Research benefits

There are three benefits of doing this study:

This study helps teachers understand why students get reading anxiety in
reading class. This study also helps teachers to understand and apply some
strategies to reduce students’ reading anxiety.

This study helps students to figure out solutions to their anxiety in reading.
Some studies have been conducted to investigate FLRA by using either
qualitative or quantitative method. Whereas, this study used a mixed method in
order to compare and relate the result of each data to find the relationship

between students’ FLRA and their reading achievement.
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CHAPTER V

CONCLUSION

This chapter consists of summary, implication and contribution, limitation, and further

studies.

1. Summary

This study conducted correlational study to find the relationship between
students” FLRA and their reading achievement. It found a significant negative
relationship between students’ reading anxiety and their reading achievement. It
indicated that the higher learners' reading anxiety, the lower the score tended to be. The
strength relationship was weak. It indicated that there were several exceptions in this
study, which did not exhibit such a correlation. Despite all those exceptions, it is still
worth-noting that on average the two variables were negatively correlated. This study
also conducted qualitative study to gain more information about factors that could
contribute students ‘anxiety. There were several factors found in this study such as fear
of making mistake, low self-confidence, low self-perceived competence, unfamiliar
vocabulary, lack of motivation, and lack of teaching methods. In order to reduce
students ‘anxiety, this study found reading strategies as tools to reduce students

‘anxiety in reading:

2. Implications and contributions

There were some implications and suggestions in order to reduce and find a
solution for learners' anxiety in reading. First, English teachers should pay attention to
the learners' reading anxiety level. It is because their FLRA can affect their reading
achievement. With regard to this, teachers need to give a lot of their contribution to
maintain and control students’ negative emotional while they are reading. The teachers
can create various learning activities and teaching methods, such as jigsaw learning,

group discussion, and group presentation to make them involve in the reading process.
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Moreover, students also feel anxious because they thought that they could not
comprehend text. It is because the topic of a text that they read was not familiar to
them. In relation to this, teachers should explain the target knowledge to the students a
head of the time and then discuss the topic of the reading passage to them. It helps the
students to understand and comprehend the whole text.

Furthermore, since this study also identified a lack of vocabulary knowledge as
the factor that influence students' reading mastery, the teacher should teach vocabulary
learning strategies that can be adopted by Schmitt and McCarthy (1997) they proposed
some vocabulary learning strategies such as guessing from. context and using
vocabulary cards to help them remember the vocabulary. In order to reduce students’
reading anxiety, teachers also need to implement various reading strategies in the
reading process. The reading strategies which can be conducted such as scanning,
skimming, KWL, SQ3R, margin note, and annotating.‘When students use those reading
strategies, they tended to have less anxiety in reading. In addition, it helps the students
to solve some problems in reading. It also can improve students’ reading
comprehension.

Additionally, there are some contributions of this research to other researchers.
Firstly, this study conducted FLRA in EAP field. This might be a first step for research
in this field to involve EAP participants. Secondly, the participants of the present study
were Theology students. This is important for other researchers to investigate Theology
students. It is because in process of learning, they have to read many foreign language
texts in order to be able to absorb some preaching materials. For this reason, they might

be susceptible to experience reading anxiety in reading class.

3. Limitation
Despite some implication and contribution stated above, there were also some
limitations in this study. Firstly, the research design involved the use of reading score.
The reading scores were taken from four tasks to midterm score. In this case, it would
be better that the research design involved the use of the whole reading scores from the
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beginning until the end of the course. Secondly, the number of participants of the study
only covers a small population which means the number of the participants are not
enough to generalize the finding of FLRA in EAP learners. Lastly, due to Covid-19
pandemic, there were two participants interviewed through Whatsapp. It may slightly

compromise the result of the qualitative data.

4. Further studies

There are some further studies that could be suggested. Firstly, it is
recommended for other studies to use a larger sample of FLRA students in EAP context.
Thus, the result of the study can be generalized in wider range. Moreover, this study
investigated the relationship between students’ FLRA and their reading achievement.
It is also recommended for further study to investigate FLRA and its relationship with
L2 reading achievement in different learning context in Indonesia. It is also
recommended that the other studies may discuss and the reading strategies and
techniques to increase students’ reading comprehension and to decrease their anxiety.
Additionally, this result of this study showed that the participants have 2 years of
duration reading exposure in reading class. With regard to this, it is recommended for
further study to investigate the possible influence of the reading exposure duration

towards anxiety.

46



REFERENCES

Aisyah, J. (2017). Students’ reading anxiety in English foreign language classroom.
Journal of English and Education, 5(1), 56—63.

Akaranga, S. 1., & Makau, B. K. (2016). Ethical considerations and their applications
to research: a case of the University of Nairobi. Journal of Educational Policy and
Entreprenuerial Research, 3(12), 1-9. https://doi.org/2016

Al-shboul, M. M., Ahmad, I. S., Nordin, M. S., & Rahman, Z. A. (2013). Foreign
language reading anxiety in a Jordanian EFL context: A qualitative study. English
Language Teaching, 6(6), 38—56. https://doi.org/10.5539/elt.vén6p38

Al-Shboul, M. M., Nordin, S. M., Sheikh, 1., & Abdul, Z. (2013). Foreign language
reading anxiety in a Jordanian EFL context: a qualitative study. English Language
Teaching, 6(6), 38—56. https://doi.org/10.5539/elt.von6p38

Al-sohbani, Y. A. Y. (2018). Foreign language reading anxiety among Yemeni
secondary school students. International Journal of English Language &
Translation Studies, 6(1), 57-65.

Ali, S., Kazemian, B., & Mahar, I. H. (2015). The importance of culture in second and
foreign language learning. Dinamika Ilmu, 15(1), 1-10.
https://doi.org/10.2139/ssrn.2656713

Arifin, S.:.R. M. (2018). Ethical considerations in qualitative study. Infernational
Journal of Care Scholars, 1(2), 30-33.
http://ahs.idm.oclc.org/login?url=http://search.ebscohost.com/login.aspx?direct=
true&db=rzh& AN=107544813 &site=ehost-live

Astalin, P. K. (2013). Qualitative research designs: a conceptual framework.
International Journal of Social Science & Interdisciplinary Research, 2(1), 118—
124. https://doi.org/10.1063/1.2163485

Atasoy, A., & Temizkan, M. (2018). The relationship between reading anxiety and the

reading errors of Syrian students learning Turkish as a foreign language. Cukurova

47



Universitesi Egitim Fakultesi Dergisi, 47(2), 738-764.
https://doi.org/10.14812/cuefd.414621

Bakx, A. W. E. A., Sanden, J. M. M. V. D, Sijtsma, K., Croon, M. A., & Vermetten, Y.
J. M. (2006). The role of students’ personality characteristics, self-perceived
competence and learning conceptions in the acquisition and development of social
communicative competence: a longitudinal study. Springer, 51(1), 71-104.
https://doi.org/10.1007/s10734-004-6377-6

Blasius, J., & Thiessen, V. (2001). The use of neutral responses in survey questions: an
application of multiple correspondence analysis. Journal of Official Statistics,
17(3), 351-368.

Bowen, P., Rose, R., & Pilkington, A. (2017). Mixed methods- theory and practice.
sequential, explanatory approach. International Journal of Quantitative and
Qualitative Research Methods, 5(2), 10-27. https://doi.org/10.3969/.issn.1006-
6896.2017.3.021

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Journal of
Chemical Information and Modeling, 3(2), 77-101.
https://doi.org/10.1017/CBO9781107415324.004

Cetinkaya, Y. B. (2011). Foreign language reading anxiety: a Turkish case. The Journal
of Language Teaching and Learning, 1(2), 44-56.

Chou, P. T. M. (2011). The effects of vocabulary knowledge and background
knowledge on reading comprehension of Taiwanese EFL students. Electronic
Journal of Foreign Language Teaching, 8(1), 108—115.

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education (Sixth
edit). Routledge.

Daley, S. G., Willett, J. B., & Fischer, K. W. (2014). Emotional responses during
reading: physiological responses predict real-time reading comprehension.
Journal of Educational Psychology, 106(1), 132-143.
https://doi.org/10.1037/a0033408

Daniel, O. C., Esoname, S. R., & Chima, O. O. D. (2017). Effect of reading habit on

48



the academic performance of students: a case study of the students of Afe babolal
universitgy, ado-ekiti, Ekiti state. Teacher Education and Curriculum Studies,
2(5), 74-80. https://doi.org/10.11648/j.tecs.20170205.13

Doyle, L., Byrne, G., & Brady, A. M. (2009). An overview of mixed methods research.
Journal of Research in Nursing, 14(2), 175-185.
https://doi.org/10.1177/1744987108093962

Elaldi, S. (2016). Foreign language anxiety of stdents studying English language and
literature: a sample from Turkey. Educational Research and Reviews, 11(6), 219—
228. https://doi.org/10.5897/err2015.2507

Furrer, C. J., Skinner, E. A., & Pitzer, J. R. (2014). The influence of teacher and peer
relationships on students’ classroom engagement and everyday motivational
resilience. National Society for the Study of Education, 113(1), 101-123.

Hanson, W. E., Creswell, J. W., Clark, V, L. P., & Creswll, J. D. (2005). Mixed methods
research designs in counseling psychology. Journal of Counseling Psychology,
52(2), 224-235. https://doi.org/10.1037/0022-0167.52.2.224

Hassaskhah, J., & Joghataeian, S. (2016). The role of foreign language reading anxiety
in advanced learners’ foreign language reading comprehension. Journal of
Applied Linguistics and Language Research, 3(6), 85-90.

Hermida, J. (2009). The importance of teaching academic reading skills in first-year
university courses. The International Journal of Research and Review, 3(1), 20—
30.

Horwitz, E. K. (2001). Language anxiety and achievement. In Annual Review of
Applied Linguistics (Vol. 21, pp. 112—127). Cambride University Press.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom
anxiety. The Modern Language Journal, 70(2), 125-132.
https://doi.org/10.1111/1.1540-4781.1986.tb05256.x

Hussey, 1. (2015). The other side of the pulpit: listener’s experiences of helpful
preaching. Homiletic, 39(2), 2-20. https://doi.org/10.15695/hmltc.v39i2.4026

Indrasari, N. (2016). English for specific purposes: a need analysis at the second

49



semster of physics education students of IAIN Raden Intan Lampung in the
academic year of 2015/2016. English Education: Jurnal Tadris Bahasa Inggris
IAIN Raden Intan, 9(1), 161-172. https://doi.org/10.24042/ee-jtbi.v911.425

Jafarigohar, M. (2012). The effect of anxiety on reading comprehension among
distance EFL learners. International Education Studies, 5(2), 159-174.
https://doi.org/10.5539/ies.v5n2p159

Kabir, A. M. S. (2018). Psychological well-being, inferiority complex and interpersonal
values of the universities’ students of Baangladesh. Jagannath University
Research Cell, 1(1), 2—43. https://doi.org/10.13140/RG.2.2.31045.14567

Kaya, E. (2015). The role of reading skills on reading comprehension ability of Turkish
EFL students. Universitepark Bulten, 4(1-2),37-51.

Khoirunnisa, & Safitri, I. D. (2018). Reading habits and its effect on academic writing
skill: a study of master degree students. JELE (Journal of English Language and
Education), 4(1), 43. https://doi.org/10.26486/jele.v4i1.298

Lien, H. Y. (2011). EFL learners’ reading strategy use in relation to reading anxiety.
Language Education in Asia, 2(2), 199-212.
https://doi.org/10.5746/leia/11/v2/12/a03/lien

Maguire, My, & Delahunt; B: (2017). Doing a thematic anakysis: a practical, step-by-
step guide for learning and teaching scholars. Journal of Teaching and Learning
in Higher Education (AISHE, J), 8(3), 3351-33513.

McKim, C. A. (2017). The value of mixed methods research: a mixed methods study.
Journal of Mixed Methods Research, 11(2), 202-222.
https://doi.org/10.1177/1558689815607096

Monobe, G., Bintz, W. P., & McTeer, J. S. (2017). Developing English learners’ reading
confidence with whole-class repeated reading. The Reading Teacher, 71(3), 347—
350. https://doi.org/10.1002/trtr.1642

Muhlis, A. (2017). Foreign language reading anxiety among Indonesian EFL senior
high school students. English Franca, 1(01), 19—44.

Nejad, S. G., & Keshavarzi, A. (2015). The effect of cooperative learning on reading

50



comprehension of Iranian EFL learners. Journal of Applied Linguistics and
Language Research, 2(8), 169—180. https://doi.org/10.1016/j.sbspro.2014.01.834

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis:
striving to meet the trustworthiness criteria. International Journal of Qualitative
Methods, 16(1), 1-13. https://doi.org/10.1177/1609406917733847

Oliviana, L., & Hayati, A. (2017). The effect of using the peer-assisted learning strategy
toward students’ reading comprehension. Jurnal KATA, 1(2), 131-136.
https://doi.org/10.22216/jk.v1i2.1922

Piccolo, R. L., Sallers, J., & Costa, A. J. (2016). Reading anxiety in L1: reviewing the
concept. Springer Science and  Business, 45(4), 537-543.
https://doi.org/10.1007/s10643-016-0822-x

Rajab, A., Zakaria, W. Z. W., Rahman, H. A., Hosni, A. D., & Hassani, S. (2012).
Reading anxiet among second language learners. Social and Behavioural
Sciences, 66(1), 362-369. https://doi.org/10.1016/j.sbspro.2012.11.279

Rohmah, Z. (2005). English as a global language: its historical past and its future.
Bahasa Dan Seni, 33(1), 106—117.

Sadeghi, M., & Izadpanah, S. (2018). Barriers in teaching reading to ELLs and ways
of'overcoming those obstacles. Journal of Language Teaching and Research, 9(2),
295-301. https://doi.org/10.17507/j1tr.0902.10

Sadiku, L. M. (2015). The importance of four skills reading, speaking, writing,
listening 1n a lesson hour. European Journal of Language and Literature, 1(1),
29-31. https://doi.org/10.26417/ejls.v111.p29-31

Saito, Y., Garza, T, J., & Horwitz, E. K. (1999). Foreign language reading anxiety. The
Modern Language Journal, 83(2), 202-218.
http://www.jstor.org.libezproxy2.syr.edu/stable/330336?pq-
origsite=summond&seq=1#page scan tab contents

Salehi, K., & Golafshani, N. (2010). Commentary using mixed methods in research
studies: an opportunity with its challenges. International Journal of Multiple
Research Approaches, 4(3), 186—191.

51



Salikin, H., Tahir, S. Z. B., Kusumaningputri, R., & Yuliandari, D. P. (2017). The
Indonesian EFL learners’ motivation in reading. English Language Teaching,
10(5), 81-90. https://doi.org/10.5539/elt.v10n5p81

Sari, W. P. (2017). The relationshop between reading anxiety and reading strategy used
by EFL student teachers. Jurnal Pendidikan Dan Pengajaran, 4(2), 1-9.

Sayed, S. T. (2018). English for academic purposes: English for general skills writing
course.  Bulletin of Advanced  English  Studies, 1(1), 87-110.
https://doi.org/10.31559/baes2018.1.1.8

Schmitt, N., & McCarthy, M. (1997). Vocabulary: description acquisition and
pedagogy. In Cambridge University Pers (Issue 1, pp. 6-19).

Soltani, F. E., & Malaee, N. (2015). The effect of familiarity with academic topics on
learner’s reading proficiency as measured by IELTS. International Journal of
Humanities Social Scienxes and Education (IJHSSE), 2(7), 78-88.

Sparks, R. L., Patton, J., & Luebbers, J. (2018). L2 anxiety and the foreign language
reading anxiety scale: listening to the evidence. Foreign Lanuage Annals, 51(4),
1-25. https://doi.org/10.1111/flan.12361

Stawiarska, M. M. (2013). Foreign language reading anxiety among advanced students
of English- a pilot study. Acta Neophilologica, 1(15), 89—-102.

Subramani, P. C. N., & lIyappan, V. (2018). Innovative methods of teaching and
learning.  Journal of Applied and Advanced Research, 3(1), 20.
https://do1.org/10.21839/jaar.2018.v3is1.161

Sultan, S. (2012). Students’ perceived competemce affecting level of anxiety in
learning English as a foreign language. Pakistan Journal of Psychological
Research, 27(2), 225-239.

Tien, C.Y. (2017). Factors of foreign language reading anxiety in a Taiwan EFL higher
education context. Journal of Applied Linguistics and Language Research, 4(8),
48-58.

Torudom, K., & Taylor, P. (2017). An investigation of reading attitudes, motivation and
reading anxiet of EFL undergraduate students. Language Education and

52



Acquisition Research Network Journal, 10(2), 48-70.

Tsai, Y. C., & Li, Y. C. (2012). Test anxiety and foreign language reading anxiety in a
reading-proficiency test. Journal of Social Sciences, 8(1), 95-103.
https://doi.org/10.3844/jssp.2012.95.103

Ulfa, S. M. (2015). Questions- answer relationship (QAR) strategy used in teaching
reading comprehension II for university students. Journal Pendidikan, 7(2), 179—
191. http://repository.upi.edu/1360/1/s_d5451 0604180 chapterl.pdf

Vijaya, R. J. (2012). Student’s socioaffective stratgey in reading. Journal of English
and Education, 6(1), 76—100.

Widhayanti, Z. (2018). English department students” learning strategies to overcome
speaking anxiety. RETAIN, 6(2), 60—67.

Williams, C. (2007). Reseach methods. Journal of Business & Economic Research,
5(3), 65-71. https://clutejournals.com/index.php/JBER/article/view/2532/2578

Wium, A. M., & Louw, B. (2018). Mixed-methods research: a tutorial for speech-
language therapists and audiologists in South Africa. Journal of Communication
Disorders, 65(1), 1-13. https://doi.org/10.4102/sajcd.v65i11.573

Yamac, A., & Sezgin, Z. C. (2018). Relationships among fourth graders’ reading
anxiety, reading fluency, reading motivation, and reading comprehension.
Education and Science, 43(194), 225-243.
https://doi.org/10.15390/EB.2018.7555

Yan, J. X., & Horwitz, E. K. (2008). Learners’ perceptions of how anxiety interacts
with personal and instructional factors to influence their achievement in english:
a qualitative analysis of EFL learners in China. Language Learning, 58(1), 151—
183. https://doi.org/10.1111/j.1467-9922.2007.00437.x

Zarei, A. A. (2014). The effect of reading anxiety and motivation on EFL learners’
choice of reading strategies. Journal of Applied Linguistics and Language
Research, 1(1), 12-28. https://doi.org/10.18869/acadpub.ijree.2.2.43

Zeynali, S., Zeynali, S., Fariborz, S., & Motlagh, P. (2017). The effects of socio-
affective strategy in the enhancement of reading comprehension among Iranian

53



EFL learners. International Journal of Language and Linguistics, 4(2), 9.
https://doi.org/10.11648/}.ij11.s.2016040201.12

Zhang, L. J. (2000). Uncovering Chinese ESL students’ reading anxiety in a study-
abroad context. English Language and Applied Linguistics Division, 3(231-56).

Zhao, A., Guo, Y., & Dynia, J. (2013). Foreign language reading anxiety: Chinese as a
foreign language in the United States. The Modern Language Journal, 97(3), 764—
778. https://doi.org/10.1111/j.1540-4781.2013.12032.x

Zhou, J. (2017). Foreign language reading anxiety in a Chinese as a foreign language
context. Reading in a  Foreign  Language,  29(1), 764-778.
https://doi.org/10.1111/1.1540-4781.2013.12032.x

Zikuda, M. G., Stuchlikova, 1., & Janik, T.:(2013). Emotional aspects of learning and
teaching: reviewing the field-discussing the issues. Theoritical and Research

Papers, 7(2), 7-22. https://doi.org/10.14712/23363177.2015.18

54



	HALAMAN SAMPUL

	HALAMAN PERNYATAAN PERSETUJUAN PUBLIKASI

	HALAMAN PERSETUJUAN

	HALAMAN PENGESAHAN

	PERNYATAAN ORIGINALITAS 

	ACKNOWLEDGEMENT

	TABLE OF CONTENT

	LIST OF TABLES

	LIST OF FIGURES

	ABSTRACT

	CHAPTER I INTRODUCTION

	1. Research background
	2. Research questions
	3. Research objectives
	4. Research benefits

	CHAPTERV CONCLUSION

	1. Summary
	2. Implications and contributions
	3. Limitation
	4. Further studies

	REFERENCES




